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Navigating Graduate School 
Advice and strategies to help you succeed in Graduate School at UNL 

 

GETTING THE SUPPORT YOU NEED: 
STARTING A WRITING GROUP  

WRITING IS OFTEN SEEN as a solitary venture. Even when you’re 

writing in a public place such as the library or a coffee shop, you 

aren’t interacting with others. While this solitary environment is 

necessary for completing any type of writing project, you don’t 

have to write entirely alone. Drs. Sohui Lee and Chris Golde of 

Stanford University created Starting an Effective Dissertation 

Writing Group, a guide designed to help doctoral students navigate 

the dissertation process through creating a writing group. While 

Lee and Golde’s advice is geared towards doctoral candidates, this 

guide is helpful for forming a writing group regardless of your 

project.  

Some of the benefits of forming a writing support group are 

immediate: you receive emotional support from your peers; your 

group members will likely be tougher critics than your faculty 

advisors, which will better prepare you for faculty review; your 

group will help keep you accountable for your progress; and group 

members may be able to provide fresh ideas or new resources for 

your writing. Other benefits are long term and will help you 

professionally. In some cases, group members will go on to 

collaborate in research and you’ll learn how to develop an 

intellectual community without the guidance of faculty mentors. 

Lee and Golde offer ten questions to address concerning group 

dynamics when first starting out. While there is no right answer to 

these questions, your group should come to a consensus and record 

the decisions. 

How often, when, and where will your group meet? By 

determining the logistics of your meetings, everyone is clear about 

the time commitment for meetings. Meetings can take place for one 

hour every week in a local coffee shop or two hours every other 

week at a group member’s house; it doesn’t matter as long as the 

expectations are acceptable for all group members. 

How big will the group be? Small groups of four or five make the 

work load more manageable for each member. Not to mention, four 

schedules are easier to coordinate than ten! 
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What are the rules for group membership? Are you 

getting together a group focused on writing research 

articles, articles for publication, creative writing, 

theses, or dissertations? Do the topics for your group 

members need to be related? Do all writers need to be 

in the same stage? 

What format will you follow at each meeting? Work 

with your group members to determine how much time 

will be allotted for giving updates and feedback, 

reflective writing, and discussing the next week’s 

agenda. Discuss any other exercises that will help your 

group members continue moving forward in the writing 

process. Consider how many group members will 

receive feedback at each meeting. If your group meets 

weekly, you may want to give feedback to one member 

each week, while bi-monthly meetings may mean 

meeting longer and giving feedback to multiple 

members. Then determine how much of each meeting 

will be devoted to each part of the meeting.  

What are the “formal” roles for the group and who 

will play them? Lee and Golde suggest assigning the 

roles of facilitator for keeping the discussion on task, a 

convener for handling logistics (locations, reminders, 

etc.), a time keeper to keep the meeting from running 

over, and a note taker to keep notes from the meetings. 

These roles can rotate regularly or remain the same for 

the duration of your group. 

What kinds of work will the group read? Will your 

group only give feedback on drafts? What kind of 

drafts, rough or polished? Can members submit outlines 

or free writes?  

When, how, and how much work will members 

submit for feedback? Discuss how members will 

exchange work for feedback. Drop-off locations work 

well and UNL Drop Box provides a safe way to send 

large documents electronically. Also, be sure to 

determine when members should distribute work for 

feedback. 

What kind of feedback is reasonable to expect? Do 

your members want overall feedback about structure or 

detailed editing? How much time outside meetings 

should be devoted to evaluating work? 

How will members respond to each other’s writing? 
Should each member give instructions for feedback 

with the text? Will comments be given verbally, on 

paper during the meeting, or electronically before the 

meeting? Can the method of feedback be determined 

individually by writer preference or will the group 

agree to one method? 

What is the initial commitment? Lee and Golde 

recommend giving your group time to settle in before 

determining what kind of a commitment will be useful 

for your group. After two or three months, spend time 

as a group revisiting the rules and decide if they still 

make sense for your members in light of the 

commitment involved. 

Forming or participating in a writing group can be a 

significant time commitment. You’ll meet with your 

group regularly and read the writing of group members 

between meetings. However, many students find the 

benefits of participating in a writing group far outweigh 

the extra time commitment. 

Are you writing a dissertation and want support from a 

writing group? The Office of Graduate Studies will be 

hosting sessions about dissertation writing, including 

dealing with writer's block and how to work effectively 

with a small support group. We'll break participants 

into small groups and provide information for making 

your group successful. If you’re interested, please 

register online by November 12, 2012 or email 

abergeron2@unl.edu for more information.  

Reference 

Lee, S., & Golde, C., Starting an Effective Dissertation Writing 

Group [PDF document]. Retrieved from 
http://vpge.stanford.edu/docs/DWG_starter_kit.pdf. 

  

SUBJECT LIBRARIANS 

SUBJECT LIBRARIANS ARE a valuable and, for some 

students, little known resource on our campus. Each 

librarian provides instruction and support for the 

academic department they serve, and they all have 

individual expertise in the research sources and 

methods that best meet the needs of their department. 

Additionally, subject librarians are knowledgeable 

about library services, policies, and collections, all 

valuable information for students to use.  

From the beginning to the end of an academic program, 

these librarians have the potential to become a graduate 

student’s best friend. They can show students the basics 

of using the library’s on campus and electronic 

resources, explain how to engage in effective research, 

and give tips for finding resources that best fit the 

subject area. Subject librarians also help analyze 

research methods and identify holes further research 

could fill.  

The support offered by subject librarians is beneficial to 

students who are doing research as well as those writing 

an article, thesis or dissertation, or even just a paper for 

a class. These librarians can assist in finding previous 

research done in a scholar’s specific area, identify 

trends within topics, and aid in finding the best and 

most credible resources. They can help students by 

identifying the best search terms for finding the right 

information in online databases or discussing the most 

common methods of research within a subject area, 

http://is.unl.edu/dropbox
https://www.surveymonkey.com/s/GC5FRT2
mailto:abergeron2@unl.edu
http://vpge.stanford.edu/docs/DWG_starter_kit.pdf
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which is highly beneficial when reviewing previous 

literature or trying to design a study or experiment.  

Not only do the subject librarians aid in identifying 

sources or research methods, but they also help scholars 

locate print materials and resources. UNL libraries 

participate in Interlibrary Loan, a service that obtains 

materials from other libraries that aren’t available at 

UNL. Subject librarians for each department can 

facilitate the process of getting materials from other 

libraries around the country or from another library on 

campus. In short, subject librarians are an invaluable 

resource to all academics, particularly graduate 

students.  

To find your subject librarian, visit the UNL Libraries 

web site. 

 

Good Practices in Graduate Education 
Advice and strategies to strengthen ethics in graduate education  
 

INTERVIEW WITH DR. DANIEL WUESTE 

WE HAD THE OPPORTUNITY to sit down with Dr. Daniel 

Wueste, this year’s keynote speaker for Academic 

Integrity Week and Director of the Robert J. Rutland 

Institute for Ethics at Clemson University. We asked 

about academic integrity and how it affects graduate 

students as scholars, researchers, and as teaching 

assistants. Here’s what he shared with us:  

GC: What is academic integrity? Doesn’t that 

simply mean students not cheating on papers? 

DW: It is true that for many students, as well as 

faculty, what the words ‘academic integrity’ bring to 

mind is student cheating. Many faculty would add that 

it is essential that steps be taken to prevent cheating 

and, more often than not, what they have in mind is a 

swift and severe punitive response to cheating. This is, 

however, unfortunate, for several reasons.  There is 

much more to academic integrity than taking steps to 

prevent cheating, including an opportunity that, I 

believe, is too often missed—an opportunity to help 

students acquire the ethical sensitivity, skill, and 

commitment they will need to lead lives of integrity and 

make the world a better place. The beginning of 

wisdom in this regard comes with recognition of the 

fact that when we talk about academic integrity what 

we’re talking about is integrity within the academy; it’s 

the same idea that will be in play when our students 

graduate and enter the professions or business, for 

example. When we think of academic integrity as 

“students-not-cheating,” as primarily a matter of 

making and enforcing rules that forbid certain 

behaviors, we invite or encourage what has come to be 

called compliance mentality, which is an unintended 

and most unwelcome consequence.  

GC: Compliance with the rules sounds like a good 

thing. In fact, it’s what we want, isn’t it? Why would 

compliance mentality be unwelcome?   

DW: That’s a good question. First, I should say 

something about what it is. “Compliance mentality” is 

the name for an organizational phenomenon— it occurs 

when, for example, employees treat policies and 

training programs as just the latest hoop that 

management has set up for them to jump through. 

Here’s the problem: although employees jump through 

the hoops, something important is missing. Employees 

see the policies in roughly the way that teenagers see 

what their parents tell them, or, (and one can’t help 

wondering whether this is any better) they see the 

policies as being like stupid laws, as legal requirements 

that have no call on anyone beyond the expectation or 

fear that failure to comply will lead to a sanction. Your 

readers may be familiar with compliance mentality in 

the context of NSF or NIH supported research where 

the term ‘compliance’ is heard very often and more 

than a few would say, in something like the voice of an 

unhappy teenager, that there are lots of hoops to jump 

through. 

What’s missing here is a sense of genuine participation, 

belonging, or ownership on the part of the party 

addressed by the policy. When employees are jumping 

through the hoops, they seem to be saying, “Just tell me 

what I have to do and I’ll do it.” That’s a problem. 

Well, to speak somewhat more precisely and bring the 

point closer to home, this is a problem if what one is 

trying to do in the arena of research is promote 

responsible conduct, to encourage people to conduct 

themselves responsibly.  

The critical point is that responsible conduct is more 

than conduct that falls within the parameters of a rule. 

If responsible conduct is what we’re aiming at, it 

matters how it comes to pass that conduct is within the 

boundaries established by a rule. If we’re aiming at 

responsible conduct, we can’t count our efforts a 

success if the explanation of the conduct’s being within 

the ambit of the rule is mere coincidence, fear of 

sanctions, or rote memorization and mechanical 

application of rules. If what one does complies with a 

rule merely coincidentally or because one is 

“programmed” to perform the action (by means of rote 

memorization), or simply because one fears a sanction 

in case of non-compliance, even though the conduct 

may be quite agreeable, it can scarcely be said that it 

http://libraries.unl.edu/subjspecialists
http://libraries.unl.edu/subjspecialists
http://www.clemson.edu/ethics/RIE/home.html
http://www.clemson.edu/ethics/RIE/home.html
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constitutes responsible conduct. At this juncture our 

interest in promoting what’s called RCR overlaps 

mightily with our interest in academic integrity. In fact, 

one might say, with some justification, that the goal is 

the same, it’s only the terminology that is different.  

GC: It’s not entirely clear how the responsible 

conduct of research and academic integrity are 

connected. Is it that both aim to prevent cheating in 

some sense? 

DW: Well, there’s a sense in which that’s right. In both 

cases, we seek to prevent cheating in the sense of 

violations of the rules of the enterprise, the research 

enterprise in one case, and the academic enterprise in 

the other. When I speak of rules here, what I have in 

mind aren’t rules that have been enacted or come from 

outside. No, I’m thinking about principles within the 

enterprise, expectations regarding conduct that are 

intimately connected to the possibility of success. 

Research involves the expectation that, for example, 

data won’t be fabricated or falsified—the F’s of 

FF&P—fabricating or falsifying data are wrong and 

were wrong before, and quite apart from NSF or NIH 

rules about them. They’re wrong because they 

undermine the possibility of success in the research 

enterprise, which, in itself, as distinguished from 

upshots such as biological weapons or cyber warfare, is 

at least morally innocent and, I should say, quite 

reasonably thought of as morally good.  That noted, the 

key point is that in doing research, we seek truth, but 

truth can’t be found in this way if data are falsified or 

fabricated.  So, again, the norms of the research 

enterprise aren’t imposed on researchers from the 

outside; there’s nothing here remotely like stupid laws, 

which I referred to earlier. These norms have a call on 

those addressed by them because what they require is 

critical for success in the undertaking, which they 

joined voluntarily.  

The connection between RCR and academic integrity 

comes into focus when we recognize what’s at stake 

here, in addition to the success of the research 

enterprise, namely, the integrity of individual 

researchers, the integrity of the institutions where they 

do their research, and the integrity of the research 

enterprise. These stakes are interrelated, of course. 

Trouble on one front invariably has an impact on the 

others; put another way, these are reciprocal 

relationships. In the end, I think that is a good thing. It 

is in any case a simple matter of fact.  If you’re familiar 

with the work of the International Center for Academic 

Integrity, in particular with what have come to be called 

the “three P’s” of academic integrity, the linkage should 

come clearly into view.  

GC: Some readers will be wondering about the three 

P’s, so please say a bit about what they are.  

DW: The three P’s of academic integrity are policing, 

prevention, and promotion. Policing and prevention, 

which more often than not involve a deterrence 

orientation and advocacy of swift, sure, and severe 

sanctions, are rather law like. These ideas are always 

part of the conversation when academic integrity 

receives widespread attention, which is usually the 

result of a scandal such as the one currently brewing at 

Harvard. They are, as I said, rather law like; they don’t 

involve an understanding of the rules as having an 

ethical dimension, in the sense of it being one’s 

responsibility to follow them. They involve a “follow-

them-or-else-you’ll-regret-it” understanding of the 

rules. Put another way, they don’t presuppose a sense of 

ownership or acceptance with respect to the rules, 

which would give rise to a sense of responsibility.  

Promotion—the third P—differs from the other two in 

this regard.  

We shouldn’t abandon policing (conscientious but non-

invasive proctoring, for example) and prevention (by 

means of test design, or seating arrangements, for 

example), but we’re likely to have more success on the 

academic integrity front if students embrace the norms 

of the academic enterprise and internalize the 

obligations they impose. Put another way, we’re more 

likely to succeed in cleaning up the cheating mess if 

students recognize the ethical dimension of academic 

integrity, if they move beyond merely knowing that 

cheating is wrong to knowing why it is wrong. That 

way they are much less likely to see the rules in the 

way teenagers see what their parents tell them, or to 

repeat another analogy I used earlier, as being like 

stupid laws. Unfortunately, the question why cheating 

is wrong is rarely addressed as a serious question, 

though it is in fact a serious question that deserves an 

answer. 

GC: You know what’s coming next: Why is cheating 

wrong?  

DW: Well, a good place to start is with a claim I have 

heard very often, namely, that cheating is a victimless 

crime; no harm, no foul. It’s not true that cheating has 

no victims.  Several victims can, in fact, be identified. 

Students who don’t cheat are victims when, for 

example, grading is done on a curve. Employers and 

their customers or clients are victims; employers have 

been misled and may find themselves assigning tasks to 

employees who, their grades to the contrary 

notwithstanding, don’t know how to do what needs to 

be done. A college or university, its current students, 

future students and alumni, are victims when a cheating 

scandal receives widespread attention. And we 

shouldn’t forget the cheater; the damage done to his or 

her character, though self-inflicted, is quite real, real 

enough to say that he or she is a victim. In short then, 

cheating has victims and its wrongness can be shown 

by pointing to the harms they suffer. But there’s more 

to this story. Quite apart from the consequences, 

cheating is wrong because it is unfair; cheaters have an 

unfair advantage—they get the benefits of others 

http://www.academicintegrity.org/icai/home.php
http://www.academicintegrity.org/icai/home.php
http://www.insidehighered.com/news/2012/09/06/honor-code-may-not-be-enough-solve-academic-integrity-issues-harvard
http://www.insidehighered.com/news/2012/09/06/honor-code-may-not-be-enough-solve-academic-integrity-issues-harvard


   
UNL Office of Graduate Studies   page 5 of 16  

abiding by the rules as well as the payoff of cheating 

(in, for example, a high score on an exam) without 

bearing the burden (of following the rules) that other 

students carry. Cheating is also unjust, because it 

undermines good faith efforts by faculty to see to it that 

students get what they deserve, that is, grades they have 

earned. In addition, cheating violates student rights that 

arise from the implicit (if not explicit) social contract 

students are party to when they voluntarily become a 

member of the university community. Moreover, 

cheating thwarts the aspirations for genuine excellence 

of individual students and the college or university they 

attend.  

GC: Is this where ethics enters the picture? 

DW: Yes, that’s right. What we have said here in 

making the case for the wrongness of cheating points to 

three things: (1) the damage that will be done; (2) the 

unfairness, injustice and violation of rights that 

cheating entails; and (3) the fact that cheating thwarts 

aspirations to genuine excellence. Considerations from 

three distinct ethical perspectives converge in support 

of our judgment of wrongness. Cheating is wrong 

because it has bad consequences, violates the rights of 

others, and sets us back in our quest for excellence.  

GC: You discussed ethics and integrity in the 

context of the responsible conduct of research, 

academic integrity, and as part of every individual’s 

identity. Can you say more about this? 

DW: Ethics is often thought of as a set of standards that 

tell us what is right and what is wrong or, put somewhat 

differently, standards that help us see what our duty is, 

what we ought to do. Another way of thinking, which, 

interestingly, is articulated in a DVD produced by the 

Office of Research Integrity, suggests that ethics is a 

matter of aspiration, of standards that speak to how one 

should act, given that one is striving to be one’s best 

self. In both cases, the standards are tied to values. We 

all realize that what we say and what we do don’t 

always match up. They should, but they may not. A 

theorist might say that what we have here are two sets 

of values; on the one hand we have stated values and on 

the other operational values. One way of cashing out 

the idea of integrity is to say that at bottom integrity is 

what one has when these two sets of values coincide. 

That’s good so far as it goes, provided that the values in 

question aren’t those of, say, a concentration camp 

commandant or serial killer. Still, something is missing. 

This way of putting it suggests, rightly, that integrity is 

an achievement. However, integrity is a special sort of 

achievement, in particular, it’s not an achievement in 

the same way that getting one’s diploma or winning a 

trophy is an achievement. These achievements involve 

closure—we’re done; the diploma goes on the wall, the 

trophy goes in the case. Integrity is an achievement 

without closure—it’s the project of a lifetime. So, 

building on the first suggestion, I should say that a 

more complete explication of integrity is that it is the 

project of achieving and maintaining the coincidence of 

the two sets of values; it’s the ongoing project of 

making oneself. 

If we think of integrity in this way, as a life-long 

project, as a task, it is easier to see that what is known 

as academic integrity is not sui generis; rather, rightly 

understood, academic integrity is the idea of integrity 

—the same idea that is in play elsewhere— within the 

academy.  

GC: One final question: How can graduate teaching 

assistants promote academic integrity in the classes 

they teach? 

DW: They can take time to talk about it in a way that 

helps students see that it’s not a set of rules that is 

being imposed on them, but rather, a set of expectations 

intimately connected to the success of the educational 

enterprise. In this regard, talking about fabrication or 

falsification of data and how that undermines the 

research enterprise may be helpful. They might also 

take time to talk about how cheating isn’t a victimless 

crime and the other ethical considerations that lead to 

the conclusion that cheating is wrong. Finally, they 

should keep in mind that whatever else they do as 

teachers they’re also teaching by example. 

 

GETTING TO KNOW THE UNL ETHICS CENTER  

THE ROBERT J. KUTAK Center for the Teaching & 

Study of Applied Ethics, founded in 1985, promotes 

academic integrity and ethics across disciplines at 

UNL. The Ethics Center’s mission is “to highlight the 

importance of critical thinking and moral reasoning in 

resolving ethical dilemmas and to encourage its 

exploration in the context of different disciplines and 

methods of inquiry.” To promote this mission, the 

Ethics Center provides regular programming 

throughout the academic year. Dr. Steven Swartzer, the 

Center’s assistant director and lecturer in the 

Department of Philosophy, shared more information on 

the Ethics Center and how graduate students can 

practice and promote good ethics in their daily lives. 

Knowing that students, faculty, and staff lead busy 

lives, the Ethics Center’s primary programs are two sets 

of regular lunch discussions. The first is a monthly 

Brown Bag Lunches series where members of the 

University community come together to discuss a 

variety of ethical issues in academic life that affect all 

disciplines, such as academic integrity, authorship, 

ethical mentorship, diversity, and proper use of power. 

Dr. Swartzer says, “Even issues that seem like they’re 

isolated to specific disciplines can have parallels in 

http://www.ori.dhhs.gov/
http://ethics.unl.edu/home
http://ethics.unl.edu/home
http://ethics.unl.edu/participate/brownbags
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other disciplines. For instance, when writing a subject’s 

biography, a biographer runs into some of the same 

ethical questions about consent, privacy, and the well-

being of those impacted by the research as does 

someone engaged in other types of research involving 

human subjects.”  

The second set of lunches, co-sponsored by the 

Graduate Student Association and held the last Monday 

of every month, are specifically for graduate students, 

professional students, and post-docs. “These lunches 

are focused on ethical issues that grad students need to 

deal with as they navigate their various roles as 

students, teachers, researchers, trainees, and future 

professionals,” says Dr. Swartzer. “They are meant to 

promote a culture of ethics at UNL by drawing 

attention to common ethical questions that arise in 

graduate school and by showing participants that their 

peers are equally concerned with helping to maintain an 

ethical culture.” 

The Ethics Center maintains several interdisciplinary 

ethics resources on their website. Graduate teaching 

assistants can find information on incorporating ethics 

in their classrooms, and the information is organized by 

discipline. Dr. Swartzer also offers consultations to 

instructors (including TAs) on adding an ethics 

component to their courses, and he partners with 

individuals and groups on grant proposals, campus 

programs, and other activities. 

When asked how graduate students can practice and 

promote good ethics, Dr. Swartzer responded with four 

main considerations: 

Always think ahead. “Many ethical dilemmas that 

arise in professional life are entirely (or at least mostly) 

avoidable. It is important to be mindful about the kinds 

of things that can lead to ethical conflicts, and to think 

about what can be done to prevent those conflicts from 

happening in the first place.” 

Be transparent. “One way to keep ourselves in check 

is to ask ourselves: Would I be willing to explain (to 

my colleagues, to my instructor, to my committee 

members) what I am about to do? If you wouldn’t be 

willing to explain your behaviors ahead of time because 

you are afraid that your decision will be rejected, you 

probably already know that this isn’t the right course of 

action.” 

Culture matters. “Widespread cheating, bullying and 

harassment, wasteful uses of resources, and ineffective 

teaching are all the more likely when these behaviors 

are seen to be the norm. By showing that we really do 

care about ethics, and by actively encouraging those 

around us to show that they care too, we help to 

maintain a more widespread culture of ethics.” 

We all make mistakes, and that’s okay. “Seriously – 

we ALL make mistakes. We should all strive to be 

more mindful of our own shortcomings, so that we can 

do better in the future.” 

As the Ethics Center strives to promote ethics across 

campus, graduate students are encouraged to become 

involved through a variety of channels. Consider 

attending the regular discussions and suggesting 

discussion topics or ideas for events. Graduate students 

may also volunteer to lead one of the Brown Bag 

lunches or to serve as a guest judge for the UNL Ethics 

Bowl practices—there are many ways you can promote 

ethics and contribute to an ethical culture at UNL. 

 

Professional Development Network 
Tips and strategies to give graduate students a leg up in launching a professional career  
 

GRADUATE STUDENT OPPORTUNITIES IN THE CENTER FOR CIVIC 
ENGAGEMENT 

WE LIVE IN A TIME of rapid change. Technological 

advances make it possible to live in Nebraska and 

collaborate or do business on a daily basis with 

individuals and companies on the other side of the 

world. Students from around the world can take classes 

at UNL without ever leaving their home countries. As 

our world changes and becomes more globalized, we 

too must change and adapt to new technologies, 

scientific discoveries, and methods of communication.  

The Center for Civic Engagement recognizes the need 

for students to engage in experiences outside the 

university to be better prepared as leaders in a 

globalized world. Nancy Mitchell, faculty advisor in the 

Center for Civic Engagement, stated, “We encourage 

students to connect curricular and co-curricular learning 

with opportunities to address critical human need 

through service, civic related research, and social 

leadership.” 

The demands of being a graduate student can make it 

difficult to be involved in civic engagement. However, 

you may find the Center for Civic Engagement helpful 

when your research takes you into the community or 

you find a class project could benefit from community 

engagement. The Center for Civic Engagement can 

connect you to a wide variety of community partners 

and organizations. Teaching assistants can use 

resources in the Center for Civic Engagement to bring 

service learning into the classroom and curriculum.

http://engage.unl.edu/
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Graduate students interested in civic engagement can participate in several 

ways. During fall, winter, spring, and summer breaks, UNL students, faculty, 

and staff travel across the country providing service on Alternative Service 

Breaks. Students will provide tornado recovery assistance and tour historical 

sites in Tuscaloosa, Alabama, over the 2012 winter break. Graduate students 

are welcome as participants and leaders on Alternative Service Break trips. 

Leaders coordinate and execute projects, including supervision of 

undergraduate students. This experience provides the opportunity for graduate 

students to mentor undergraduate students in an environment outside the 

university.  

One program graduate students can benefit from personally is the UNL Tax 

Credit Campaign. Participants complete Volunteer Income Tax Assistant 

(VITA) certification and a TaxWise session before helping students and 

community members file taxes. Other volunteer opportunities through the UNL 

Tax Credit Campaign include serving as interpreters, greeters, and childcare 

providers. This is a great way to volunteer your time for a limited portion of 

the year and an opportunity to learn how to file your own taxes instead of 

paying someone else to do it!  

Employers, including universities, increasingly expect qualified candidates to 

enter the workforce with a broad skillset that includes leadership, problem-

solving, and analytical thinking. The Center for Civic Engagement is 

addressing this change in employer expectations by providing rich 

opportunities for students across campus. 

 

REACHING STUDENTS OUTSIDE THE CLASSROOM 

TO THE CURRENT GENERATION of undergraduate students, email seems old 

fashioned. Sometimes faculty can be hesitant to use email, let alone send a text 

message or use Facebook. So is it possible to meet in the middle? We think so, 

but with a little buy-in from both sides.  

According to her Chronicle of Higher Education article, Katherine Mangan in 

As Students Scatter Online, Colleges Try to Keep Up, relying solely on email 

with this generation of students is difficult at best. Michael Huffman, director 

of student services for Virginia Commonwealth University’s School of 

Education, stated in an article on VCUInsight that email is becoming the 

second or third choice of communication for students. Students may only 

check their school email once or twice a week and if they have too many 

messages, most get deleted. Additionally, if a subject line of an email is too 

vague, it’s deleted or filtered into a spam box. “Our generation is used to 

having everything at the drop of the hat. We want it quick and easy and to the 

point,” said a student quoted in As Students Scatter Online, Colleges Try to 

Keep Up. 

Direct communication without overwhelming students with too much 

information is an important lesson. However, with the foray of institutions and 

academic departments into social media, the idea is to inundate all 

communication channels with the same information to ensure that all students 

will get the message. Mangan argues that the problem with this idea is students 

then tune it out.  

Rebecca Ramspott, a social media specialist at Frostburg State University, 

emphasized the importance of not overwhelming students by sending the same 

message to multiple sites. If email messages as well as Facebook and Twitter 

feeds regularly say the exact same thing, students won’t attend to the “very 

important” information. 

Teaching Tip 

HOW TO TELL IF A NEW 
TEACHING STRATEGY IS 

WORKING 

THE CONCEPT OF “GETTING BETTER” 

implies doing something different, and 

that the “something different” is 

“better” in some way. Teaching 

improvement should involve trying new 

and different things, but also calls for 

assessing the new way of teaching. 

If you’re planning to incorporate a new 

element in your teaching next semester 

(a new assignment, a different textbook, 

use of small groups, etc.), also plan how 

you will assess its effectiveness. 

You’ll need feedback on two central 

questions: Does it improve student 

learning, and does it improve student 

reactions to my teaching? 

To answer these questions, you should 

consider using both mid-term and end-

of-term questionnaires. Mid-term 

questionnaires offer you a chance to 

obtain early feedback on how students 

are reacting to what you’re doing and 

give you time to make any changes that 

are called for.  

End-of-term questionnaires seek 

feedback on both the goals for the 

course and each of the teaching/ 

learning activities used in the course. 

For each major course goal, ask 

students the degree to which that goal 

was realized for them and why. For 

each distinct teaching/learning activity, 

ask students to indicate the degree to 

which that activity was successful in 

fulfilling that purpose and why. 

The Office of Graduate Studies 

Teaching Documentation Program is 

another tool to help you assess the 

effectiveness of a new element in your 

teaching. 

Don’t abandon an innovation if it 

doesn’t work well the first time. You 

may need to learn what to do to make 

the innovation effective before you see 

the desired advantages. If it doesn’t 

work after three honest tries, then it 

may be fair to conclude that it doesn’t 

work for you. But give it at least three 

tries before you reach that conclusion. 

 

 
 

 

http://engage.unl.edu/asb.shtml
http://engage.unl.edu/asb.shtml
http://engage.unl.edu/unl-tax-credit-campaign
http://engage.unl.edu/unl-tax-credit-campaign
http://www.unl.edu/gradstudies/current/teaching/tdp
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The key to successfully reaching students outside the 

classroom is to find out what works best for everyone 

and then communicating what the expectations are on 

both ends. Do students prefer an email with a change of 

assignment? Will the class schedule only be posted on 

Blackboard? Maybe discussion for an online class will 

be on Twitter instead of in a Blackboard forum. 

Utilizing these new forms of communication is vital in 

staying relevant to students, but only with routine, 

structure, and set expectations can one truly be 

effective in connecting with students outside the 

classroom. 

References 

Mangan, K. (September 10, 2012). As Students Scatter Online, 
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MAKE WRITING EASIER: TRAIN LIKE AN ATHLETE 

WHETHER WRITING A THESIS, dissertation, an article for 

publication, the process itself can seem daunting. It’s 

for this reason many try to put off writing about their 

research or try to “just get it over with” by only writing 

when they have large chunks of time. In his review of 

Tara Gray’s Publish and Flourish, Brian Martin noted 

that Gray drew heavily from the work of Robert Boice. 

Gray and Boice, both of whom studied the productivity 

of academics, found that writing daily is the key to 

success, leading Martin to compare writing to training 

like an athlete. 

Runners, swimmers, and gymnasts are all expected to 

train daily and to show up at the same time in the same 

place and put in the miles, laps, or routines to help them 

achieve their end goal. This dedication has led to 

current athletes achieving more than many champions 

decades or centuries ago could have imagined.  

In the past, top athletes were amateurs who trained 

when they felt like it or had time to train on weekends. 

This is similar to how many academics approach their 

writing: wait for a big block of time or until they’re 

forced to meet a deadline. However, many times it’s 

hard to find a block of time, and if you do reserve hours 

upon hours to write, the task seems burdensome.  

These marathon writing sessions can also be 

exhausting, leaving one with little energy for days on 

end, just as an athlete may need days to physically 

recover from an intensive workout. For this reason, 

Boice suggested brief regular writing sessions, i.e., 

daily for half an hour or even less.  

While this alternative may bring some objections, 

academics will find that regular sessions provide a 

solution to these obstacles. Writing every day becomes 

a habit. Less start-up time is required because the idea 

remains fresh from the previous day’s writing. Martin 

suggests that writing is the spark that fuels the great 

ideas, rather than “ideas being the trigger for productive 

writing.”  

Boice and Gray suggest daily writing, just not too 

much. Get it over with quickly so that writing doesn’t 

seem like such a big deal. Also, they note that asking 

writers to make themselves accountable to someone 

will help sustain the daily habit of writing. Martin took 

this a step further asking his students to send weekly 

totals to him of how many minutes they had written 

each day and how much new material was produced.  

Overall, Martin stated that writing is a way of both 

“sustaining and focusing the thinking process.” 

Developing the habit of writing regularly or daily may 

seem challenging at first, but remember the brain is a 

muscle, so it responds best to continual, repetitive 

training. Utilizing Boice and Gray’s program of regular 

writing and accountability will make research, writing, 

and the opportunity to publish much more feasible.  

Reference 

Martin, B., (September 12, 2012). Want to Publish More? Train Like 
an Athlete. Tomorrow’s Professor, 66(1). Retrieved from: 

http://www.bmartin.cc/pubs/12tp.html. 

 
 

 
PROFESSIONAL DEVELOPMENT SERVICES AVAILABLE  

FROM THE OFFICE OF GRADUATE STUDIES 

Fall Campuswide Workshop for Graduate 

Teaching Assistants 

Institute for International Teaching Assistants 

Preparing Future Faculty Program 
 

Professional Development Workshops 

Professional Development Courses 

Teaching Documentation Program 

Assistance Gathering Student Feedback 

Individual Consultation on Teaching, 

Careers, Job Searches 

Advice on Creating an Academic Career 

Portfolio 

  

 

http://chronicle.com/article/Digitally-Savvy-Students-Play/134224/
http://chronicle.com/article/Digitally-Savvy-Students-Play/134224/
http://www.bmartin.cc/pubs/12tp.html
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The Graduate Student Writer  
Tips to make the writing process work for you 

ENDING YOUR SENTENCES WITH EMPHASIS 

WRITING ABOUT SCIENTIFIC or technical subject 

matter is tough enough– but reading about it is no 

walk in the park, either. As writers, we have an 

obligation to make the reading process as easy as 

possible for readers. The way we present information 

influences our readers’ understanding of the material 

and gives them cues about what bears the most 

importance. Good writers think about their readers’ 

expectations when they write.  

Readers naturally give emphasis to the material that 

arrives at the end of a sentence, or the “stress 

position.” As a writer, if you’re consciously aware of 

this tendency, you can arrange for key information to 

appear at the moment the reader is naturally expecting 

to find it. As a result, the chances greatly increase that 

both you and your reader will perceive the same 

material as being worthy of primary emphasis. The 

very structure of the sentence helps persuade the 

reader of the relative value of each element in the 

sentence. 

These simple examples can illustrate the effect of 

placing information at the end of the sentence: 

1. Although the drug is highly effective, it has 

significant side effects. 

2. Although the drug has significant side 

effects, it is highly effective. 

3. The drug has significant side effects, but it 

is highly effective. 

4. The drug is both highly effective and 

fraught with significant side effects. 

In examples 1 and 4, readers will perceive the side 

effects of the drug to be the most critical information, 

while examples 2 and 3 leave the reader with the 

impression that the effectiveness of the drug is most 

important. If you mean to emphasize effectiveness, 

but write sentence 1 or 4, your reader won’t 

necessarily share your perception.  

When you put the idea you want to emphasize in any 

place other than the stress position, one of two things 

can happen. First, the reader will realize that the 

stress position is occupied by something that clearly 

isn’t worthy of emphasis. In this case, the reader must 

discern on her own what else in the sentence may be 

the most likely candidate for emphasis and thus may 

not interpret your prose as you intended. The chance 

for misinterpretation gets worse in sentences that are 

long, dense or sophisticated. The second possibility is 

even worse: The reader may find the stress position 

occupied by something that does appear capable of 

receiving emphasis, even though you didn’t intend to 

give it any stress. In that case, the reader is highly 

likely to focus on this material instead of what you 

wanted to highlight. 

Science writers face the special challenge of making 

sure they emphasize the most critical thing about the 

scientific phenomenon they’re explaining. For 

example, when you introduce a technical term for the 

first time, try to design the sentence so the term 

appears at the end, in the stress position. Your reader 

is more likely to take note of—and remember—the 

term if you do. 

Consider this highly technical definition of 

neurotrophins:  

Nerve growth factor (NGF), brain-derived 

neurotrophic factor (BDNF), neurotrophin-3 

(NT-3), and neurotrophin-4/5 (NT-4/5) are all 

neurotrophins, a family of related polypeptides 

that regulate the survival and differentiation of 

neuronal populations. 

If you want readers to recall the term neurotrophin, 

manipulate the sentence to put the term in the stress 

position:  

The survival and differentiation of neuronal 

populations is regulated by a family of related 

polypeptides, including nerve growth factor 

(NGF), brain-derived neurotrophic factor 

(BDNF), neurotrophin-3 (NT-3), and 

neurotrophin-4/5 (NT-4/5), known collectively 

as neurotrophins.  

As you write, keep in mind the reader’s inclination to 

direct more energy to that which arrives last in a 

sentence. Reward your reader at the end of her labor 

with something that makes the ongoing effort of 

reading worthwhile.  
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Interactions 
Personal achievements of graduate students, research reports, teaching successes, calls for collaboration, and 
student-to-student interaction  
 

CONGRATULATIONS TO THE 2012-2013 OTHMER, PRESIDENTIAL, AND FLING 
FELLOWSHIP AWARD RECIPIENTS  

NEW GRADUATE STUDENTS TO UNL who received an 

Othmer Recruitment Fellowship and current graduate 

students who received Presidential and Fling 

Fellowships were honored at a luncheon on 

September 27, 2012.  

Presidential Fellowship recipients receive a $24,000 

stipend, tuition, and fees for the 2012-2013 academic 

year:  

Kathryn Haymaker, Mathematics; Jeffrey Johnson, 

Business with a specialization in Marketing; Nate 

Probasco, History. 

Fling Fellowship recipients receive a $20,000 stipend, 

tuition, and fees for the 2012-2013 academic year:  

Joan M. Dreiling, Physics and Astronomy; Tobias 

Louw, Chemical & Biomolecular Engineering; Ralph 

Narain, Entomology. 

Othmer Recruitment Fellowship recipients receive an 

$8,000 stipend in addition to their departmental 

assistantships for three academic years:  

Belinda Acosta, English; Scott Adams, Sociology; 

Zachary Beare, English; Jessalyn Bolkema, 

Mathematics; Jessica Brown, Human Sciences with a 

specialization in Special Education & Communication 

Disorders; Kristen Cochrane, Human Sciences with a 

specialization in Nutrition & Health Sciences; Jamie 

Downing, Communication Studies; Juan Felipe 

Duque, Psychology; Balázs Fehér, Political Science; 

Julia Dupin, Biological Sciences; Erome Daniel 

Hankore, Chemistry; Clayton Hanson, History; Olivia 

Healy, Biological Sciences; Ben Henke, Philosophy; 

Lee Jaszlics, Earth & Atmospheric Sciences; Jiasong 

Jiang, Human Sciences with a specialization in 

Textiles, Merchandising & Fashion Design; Katherine 

Kidwell, Psychology; Chen Li, Civil Engineering; 

Julia Moore, Communication Studies; Trevor 

Romsdahl, Biochemistry; Jenifer Skiba, Business 

with a specialization in Marketing; Jonathan 

Spurgeon, Natural Resource Sciences; Neil Steinburg, 

Mathematics; Hiromi Iyoda, Art; Shovna Tripathy, 

Business with a specialization in Management; Dan 

Uden, Natural Resource Sciences; Jason Warner, 

Animal Science; Tiffany J. Westfall, Business with a 

specialization in Accounting; Renee Wiatt, 

Agricultural Economics; Zhe Zhang, Computer 

Science.

 

 

Funding Opportunities 
A sampling of information on fellowships, scholarships, competitions, and other funding prospects  
 

NOTE: UNL’s Office of Research and Economic Development sends out weekly announcements of funding 

opportunities. You can subscribe to the listserv by sending an email to Tisha Gilreath Mullen at 

tgilreathmullen2@unl.edu. You also can search funding opportunities at http://research.unl.edu/sp1/oldfa.shtml.  

 

NSF GRADUATE RESEARCH FELLOWSHIP PROGRAM 

THE PURPOSE OF THE NSF Graduate Research 

Fellowship Program (GRFP) is to help ensure the 

vitality and diversity of the scientific and engineering 

workforce in the United States. The program 

recognizes and supports outstanding graduate students 

who are pursuing research-based master’s and 

doctoral degrees in fields within NSF’s mission. The 

GRFP provides three years of support for the graduate 

education of individuals who have demonstrated their 

potential for significant achievements in science and 

engineering research. 

Deadlines: In November and vary by discipline— 

refer to the program solicitation for details 

Award Amount: $30,000 stipend and a cost-of-

education allowance of $10,500 to the degree-

granting institution.  

http://www.nsfgrfp.org/ 

 

 

mailto:tgilreathmullen2@unl.edu
http://research.unl.edu/sp1/oldfa.shtml
http://www.nsfgrfp.org/
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FORD FOUNDATION/THE NATIONAL ACADEMIES PREDOCTORAL FELLOWSHIP 

THESE PREDOCTORAL FELLOWSHIPS provide three 

years of support for individuals engaged in graduate 

study leading to a Ph.D. or Sc.D. degree. The awards 

will be made to individuals who, in the judgment of 

the review panels, have demonstrated superior 

academic achievement, are committed to a career in 

teaching and research at the college or university 

level, show promise of future achievement as scholars 

and teachers, and are well prepared to use diversity as 

a resource for enriching the education of all students. 

Deadline: 11/14/2012 

Award Amount: $20,000/year stipend; $2,000 

institutional award for tuition and fees. 

http://sites.nationalacademies.org/PGA/FordFellowshi

ps/PGA_047958

 

CIC SMITHSONIAN FELLOWSHIP 

APPLICATIONS MAY NOW be submitted online for the 

CIC Smithsonian Fellowship. The Committee on 

Institutional Cooperation (CIC) and the Smithsonian 

Institution (SI) invite fellowship applications for one-

year fellowships to support research in residence at 

Smithsonian Institution facilities. Fellowships carry a 

stipend of $30,000. All fields of study that are 

actively pursued by the museums and research 

organizations of the Smithsonian Institution are 

eligible.  

How it Works 
Under this fellowship program, the Smithsonian 

Institution and the successful candidate’s university 

share the cost of support. Students enrolled at CIC 

member universities apply through their university 

graduate school using the Smithsonian’s Online 

Application System (SOLAA). Each university will 

nominate one applicant for the CIC/SI competition.  

All unfunded applications will be eligible for 

consideration in the general Smithsonian Institution 

competition. Review of applications for the general 

competition begins on January 15. 

Eligibility 
Students must have completed all course work for 

their programs and must have been admitted into 

doctoral candidacy and satisfied all requirements 

except completion of the dissertation in order to 

qualify. Only students enrolled at CIC institutions are 

eligible to apply.  

Benefits 
The stipend is $30,000 for one year, and fellows are 

eligible for tuition and health insurance benefits in 

accordance with their university’s policy. Fellows are 

eligible to receive allowances for related expenses 

and for temporary relocation to the Smithsonian. 

Application Instructions 
See Program Guide for full details. The application 

materials must be submitted electronically by 

November 15, 2012, at 5:00 p.m. 

If you have questions about the application process, 

please contact Jane Schneider at 

jane.schneider@unl.edu. 

The CIC is the nation’s premier higher education 

consortium of top-tier research institutions, including 

the Big Ten Conference members and the University 

of Chicago. Through collaboration CIC members save 

money, share assets, and increase teaching, learning, 

and research opportunities. 

 

FORD FOUNDATION/THE NATIONAL ACADEMIES DISSERTATION FELLOWSHIP 

THE DISSERTATION FELLOWSHIPS provide one year of 

support for individuals working to complete a 

dissertation leading to a Ph.D. or Sc.D. degree. 

Awards will be made to individuals who, in the 

judgment of the review panels, have demonstrated 

superior academic achievement, are committed to a 

career in teaching and research at the college or 

university level, show promise of future achievement 

as scholars and teachers, and are well prepared to use 

diversity as a resource for enriching the education of 

all students.  

Deadline: 11/19/2012 

Award Amount: $21,000 

http://sites.nationalacademies.org/PGA/FordFellowshi

ps/PGA_047959 

http://sites.nationalacademies.org/PGA/FordFellowships/PGA_047958
http://sites.nationalacademies.org/PGA/FordFellowships/PGA_047958
http://www.cic.net/Home/Students/SmithsonianFellowship.aspx
https://solaa.si.edu/solaa/SOLAAHome.html
https://solaa.si.edu/
mailto:jane.schneider@unl.edu
http://sites.nationalacademies.org/PGA/FordFellowships/PGA_047959
http://sites.nationalacademies.org/PGA/FordFellowships/PGA_047959
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NIH/RUTH L. KIRSCHSTEIN NATIONAL RESEARCH SERVICE AWARDS  
FOR INDIVIDUAL PREDOCTORAL FELLOWS 

THE PURPOSE OF THIS individual predoctoral research 

training fellowship is to provide support for 

promising doctoral candidates who will be performing 

dissertation research and training in scientific health-

related fields relevant to the missions of the 

participating NIH Institutes and Centers (ICs) during 

the tenure of the award. 

Deadline: 1/25/2013 (also 5/25/13 and 9/25/13) 

Award Amount: Award includes stipend, tuition, and 

fees and institutional allowance. See program 

announcement for details. 

http://grants1.nih.gov/grants/guide/pa-files/PA-11-

111.html 

 

 

NIH/ RUTH L. KIRSCHSTEIN NATIONAL RESEARCH SERVICE AWARDS  
FOR INDIVIDUAL PREDOCTORAL FELLOWSHIPS  

TO PROMOTE DIVERSITY IN HEALTH-RELATED RESEARCH 

THE PURPOSE OF THIS individual predoctoral research 

training fellowship is to improve the diversity of the 

health-related research workforce by supporting the 

training of predoctoral students from groups that have 

been shown to be underrepresented. Such candidates 

include individuals from underrepresented racial and 

ethnic groups, individuals with disabilities, and 

individuals from disadvantaged backgrounds. 

Deadline: 1/25/2013 (also 5/25/13 and 9/25/13) 

Award Amount: Award includes stipend, tuition, and 

fees and institutional allowance. See program 

announcement for details. 

http://grants1.nih.gov/grants/guide/pa-files/PA-11-

111.html 

 

 

SAE INTERNATIONAL DOCTORAL SCHOLARS PROGRAM  

THE SAE DOCTORAL SCHOLARS PROGRAM offers 

forgivable loans to assist and encourage promising 

engineering graduate students to pursue careers in 

teaching engineering at the college level. For each year 

of qualified teaching after graduation, one year of loans 

will be forgiven.  

Deadline: 2/15/13 

Award amount: Loans up to $5,000 per year for up to 

three years, for a total of $15,000. 

http://students.sae.org/awdscholar/loans/doctoral/

 

 

JAMES MADISON GRADUATE FELLOWSHIPS  

JUNIOR FELLOWSHIPS are awarded to outstanding 

college seniors and college graduates without teaching 

experience who intend to become secondary school 

teachers of American history, American government, or 

social studies in grades 7-12. Junior fellows must 

complete graduate study within two academic years of 

full-time study. Senior fellowships are awarded to 

superior current teachers who must be able to complete 

graduate study within five calendar years of part-time 

study. The fellowships are intended exclusively for 

graduate study leading to a master’s degree. 

Deadline: 3/01/13 

Award amount: Up to $24,000 for two years, not to 

exceed $12,000 per academic year. 

http://www.jamesmadison.com/ 

  

 

http://grants1.nih.gov/grants/guide/pa-files/PA-11-111.html
http://grants1.nih.gov/grants/guide/pa-files/PA-11-111.html
http://grants1.nih.gov/grants/guide/pa-files/PA-11-111.html
http://grants1.nih.gov/grants/guide/pa-files/PA-11-111.html
http://students.sae.org/awdscholar/loans/doctoral/
http://www.jamesmadison.com/
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Events 
Campus activities and other events of interest to graduate students 

  

DISSERTATION WRITING SUPPORT GROUP 

ARE YOU WRITING a dissertation and want support 

from a writing group? The Office of Graduate Studies 

will be hosting sessions about dissertation writing, 

including dealing with writer's block and how to work 

effectively with a small support group. We'll break 

participants into small groups and provide 

information for making your group successful. 

A kick-off will be held on Wednesday, November 

14
th

, at noon in the Georgian Suites in the City 

Campus Union. During this brown-bag session, Dr. 

Rick Lombardo and Graduate Studies staff will 

introduce you to the goals of a dissertation writing 

support group. There will be an opportunity to 

network with your smaller support groups during the 

meeting. Cookies and beverage will be provided. 

Topics that will be discussed throughout the next 

semester include:  

 Getting organized  

 Developing a plan  

 Working more effectively  

 Dealing with obstacles  

 Giving and receiving peer support 

 Identifying campus resources 

Distance and on campus doctoral candidates are 

welcome to participate.  

Please register online by November 12, 2012, or 

contact Mandy Bergeron-Bauer at 

abergeron2@unl.edu for more information. 

 

 

GRADUATE STUDENTS OF COLOR GROUP 

GRADUATE STUDENTS FROM all departments are 

welcome to join the Graduate Students of Color 

Group, a weekly support and discussion group. Meet 

and connect with other graduate students on campus 

to discuss a variety of topics including: academic 

stress, isolation, family expectations, developing 

professional relationships, multiculturalism, 

community concerns, and social issues. 

Meetings are Thursdays from 12:00-1:00 p.m. in the 

Women’s Center, Nebraska Union room 338. 

For more information, contact Morgan Conley at 

morgan8806@hotmail.com.

 

 

FALL 2012 NUGRANT TRAINING SESSIONS 

THE OFFICE OF RESEARCH and Economic 

Development is offering fall training sessions 

beginning in August. The NUgrant Proposal Routing 

Module is a hands-on workshop that explains the 

basics of routing proposals through NUgrant. The 

NUgrant IRB module is for faculty, students, and 

researchers and explains the basics of filing IRB 

protocols through NUgrant.  

The NUgrant Interest and Outside Activity Reporting 

Module is a hands-on workshop explains the newly 

released Interest and Outside Activity Reporting Form 

and offers on-site assistance with completion of the 

form. 

For more information and to register, please visit: 

http://research.unl.edu/nuramp/nugrant.shtml. 

NUgrant Proposal Routing Module 

Date: November 28 

Time: 1:00-2:30 p.m. 

Location: 201 Alexander West 

NUgrant IRB Module 

Date: November 28 

Time: 2:30-3:30 p.m. 

Location: 201 Alexander West 

NUgrant Interest and Outside Activity Reporting 

Module 

Date: November 28 

Time: 3:30-4:30 p.m. 

Location: 201 Alexander West

 

https://www.surveymonkey.com/s/GC5FRT2
mailto:abergeron2@unl.edu
morgan8806@hotmail.com
http://research.unl.edu/nuramp/nugrant.shtml
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DOCTORAL GRADUATION INFORMATION SESSIONS  

IF YOU’RE PLANNING TO GRADUATE in May, be sure to 

attend one of these information sessions. You’ll learn 

about the necessary forms, where to find them, and 

when to submit them in order to graduate on time. 

We’ll explain and identify the tasks you’ll need to 

complete to graduate.  

You’ll have an opportunity to ask questions regarding 

the process for applying for graduation, the 

graduation ceremony, and other graduation-related 

topics. Attendees are welcome to bring a sack 

lunch/dinner to the session. Dessert and drinks will be 

provided.  

Eva Bachman will contact all doctoral candidates by 

email when registration opens. Sessions will be held: 

 Wednesday, January 9, 12:00-1:00 p.m., East C

 ampus Union  

 Monday, January 14, 5:30-6:30 p.m., Nebraska 

Union  

 Thursday, January 17, 5:30-6:30 p.m., Nebraska 

Union 

If you’re unable to make one of the sessions, contact 

Eva Bachman at ebachman1@unl.edu for more 

information on a video presentation.

 

Announcements  
News of note for graduate students  
 

THE UNL HEALTHY OPTION STUDENT INSURANCE PLAN  
SPRING INFORMATION  

UNL’S GRADUATE STUDENT INSURANCE plan 

provides excellent coverage at an affordable price. 

You can find more information on the Graduate 

Studies website.  

Students can enroll on MyRED. However, graduate 

assistants and international graduate students (Fl or Jl 

visa holder) will be automatically enrolled for basic 

coverage and don’t need to fill out the enrollment 

form or sign up through MyRED. Dependents of all 

students will need to complete an enrollment form 

available at the University Health Center.  

Graduate assistants who have their own insurance 

need to opt-out of the plan with the Waiver Request 

Form, which must be completed online by 1/25/13 for 

Spring/Summer. Otherwise, you will be automatically 

enrolled in the plan and your student account will be 

charged. The waiver form must be filled out EACH 

fall and spring semester online and submitted to the 

University Health Center by the published deadline.  

More information about the health and dental 

insurance plans is available online. 

For in-depth questions about insurance coverage and 

enrollment forms, contact Bev Heiserman at 

bheisermanl@unl.edu or 402-472-7507.  

For questions about graduate assistant eligibility, 

contact Jane Schneider at jane.schneider@unl.edu or 

402-472-8670.

 

CURRENT GRADUATE STUDENT FELLOWSHIP APPLICATION AVAILABLE IN 
DECEMBER  

ARE YOU READY TO COMPETE? Current graduate 

students are eligible to apply for fellowship funding 

for the 2013-2014 academic year.  

The Presidential Fellowship is awarded to doctoral 

candidates or MFA students. The fellowship stipend 

is $24,000 for the academic year. The award also 

includes tuition, fees, and the University’s portion of 

the student health insurance premium.  

The Fling Fellowship is awarded to advanced 

master’s or doctoral candidates. Master’s students 

must be within one year of graduation and doctoral 

students must be within two years of graduation. The 

fellowship stipend is $20,000. This award also 

includes tuition, fees, and the University’s portion of 

the student health insurance premium. The number of 

fellowships awarded in 2013 will be based on 

available funding.  

The current student fellowship application will be 

available online starting December 7 on the Graduate 

Studies website. Students must submit an application, 

an academic goal statement, CV, and two letters of 

recommendation from faculty members. This is a 

highly-competitive process. Applications are ranked 

by faculty members on the UNL Fellowship 

Committee. 

mailto:ebachman1@unl.edu
http://www.unl.edu/gradstudies/current/health
http://www.unl.edu/gradstudies/current/health
https://www.aetnastudenthealth.com/
http://www.employeebenefitservice.com/storefronts/indexai.asp?AccessCode=ZNZrLF5rEQ
mailto:bheisermanl@unl.edu
mailto:jane.schneider@unl.edu
http://www.unl.edu/gradstudies/current/funding#fellowships
http://www.unl.edu/gradstudies/current/funding#fellowships
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GRADUATE BULLETIN 

THE 2012-2013 GRADUATE bulletin is available 

online. The course information is arranged differently 

this year. If you’re looking for courses in a particular 

area of study, here are some examples that will help 

guide you in your search. 

When courses are cross listed, the department that 

comes first alphabetically will be listed with the 

course number. For example, the first course entry 

under Animal Science is AGRO 451/851. This course 

is cross listed with ASCI 451/851.  

Courses that have an undergraduate counterpart will 

be listed together, i.e., Advanced Accounting 804 is 

viewed as: ACCT 404/804 because it also has an 

undergraduate counterpart. 

Courses that are graduate only won’t have an 

undergraduate course listed with it, i.e., Accounting 

Standards 802 is graduate only and is listed as ACCT 

802. 

If you have questions about the graduate bulletin, 

please contact Jane Schneider at 

jane.schneider@unl.edu. 

 

Calendar  
Keep connected with the Grad Studies Calendar – important deadlines, dates, and dealings you need to know about. For 
other deadlines related to graduation and degree completion, go to http://www.unl.edu/gradstudies/current/degrees.  
 

EVENT DATES  

November 14 Dissertation writing support group kick-off 

November 28 
NUgrant proposal routing module, NUgrant IRB module, and NUgrant interest and outside 

activity reporting module 

December 7 Current graduate student fellowship competition application goes online 

January 9 Doctoral information session 

December 14 Graduate college commencement and doctoral hooding  

January 14 Doctoral information session 

January 17 Doctoral information session 

February 6 Deadline for submission of all fellowship application materials 

 

DEADLINES FOR DEGREES TO BE CONFERRED DECEMBER 2012 

Date Master’s Degrees Doctoral Degrees 

November 1 
Submit final exam report (or four weeks prior 

to oral); incomplete grades must be removed 
 

November 8  
Application for final exam report; incomplete 

grades must be removed  

November 15 

Submit preliminary copy of thesis (or two 

weeks prior to oral)  

File results of written comprehensive exam 

and/or option II paper  

 

November 29 Final day for oral examination  Final day for oral examination  

November 30 
Deposit thesis and final examination report 

form 

Deposit dissertation  

Dissertation grades submitted  

Final fees and final forms due 

http://bulletin.unl.edu/
mailto:jane.schneider@unl.edu
http://www.unl.edu/gradstudies/current/degrees
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Readers’ Corner 
Interesting reading for graduate students  

 

THE TEACHING PORTFOLIO: A PRACTICAL GUIDE TO IMPROVED 
PERFORMANCE AND PROMOTION/TENURE DECISIONS 

By Peter Seldin, J. Elizabeth Miller, and Clement A. Seldin

THE ACADEMIC JOB application 

requires a number of supporting 

documents, including letters of 

recommendation, a curriculum 

vitae, and, increasingly, a 

teaching portfolio. While a 

teaching portfolio was nearly 

unheard of for the last generation 

of college instructors, hiring 

universities are interested in 

knowing more about candidates’ 

performance in the classroom. Document your 

development as a teacher through a teaching portfolio.  

The definitive work on constructing teaching portfolios 

for the past 20 years has been Peter Seldin’s The 

Teaching Portfolio. Now in its fourth edition, Seldin 

has updated the volume with the help of co-authors J. 

Elizabeth Miller and Clement A. Seldin to include a 

section on e-portfolios and a collection of actual 

teaching portfolios made by tenure-track faculty from a 

wide variety of fields and different types of higher-

education institutions. 

The volume has three parts: The first part is dedicated 

to defining a teaching portfolio and explaining why an 

instructor at the college level should develop one. 

While the intended audience is tenure-track faculty who 

are documenting their work as teachers in order to 

achieve tenure, or for tenured faculty looking to be 

promoted from associate to full professor, the teaching 

portfolio is also relevant to graduate students preparing 

for the job market. For specific tips on constructing a 

portfolio, see chapter 4, which outlines the steps for 

creating a teaching portfolio. Chapter 5 emphasizes the 

importance of collaboration and working with a mentor 

or colleague to help edit the portfolio, and chapter 6 

provides concrete advice for making the teaching 

portfolio easier to access for the reader. And finally, 

chapter 9, while short, offers a brief overview of how 

the teaching portfolio can be adapted to a digital 

format. For job candidates looking to show their digital 

savvy, this chapter provides only a peek at the e-

portfolio. You’ll need to do additional research into this 

format as you build your portfolio.  

The second part of the volume, which includes how 

four different institutions use teaching portfolios to 

make tenure decisions, can easily be skipped over if a 

graduate student is looking for guidance as he or she 

goes on the job market. The exception would be chapter 

12, which addresses how the TDP (Teaching 

Development Program) is used at the University of 

Massachusetts-Amherst. Here at UNL, we use the 

Teaching Documentation Program to give graduate 

students feedback on their teaching. Consider looking 

at this chapter if you have or if you plan to participate 

in our TDP.  

The third part includes portfolios from faculty members 

from diverse fields and universities. Read together, 

these portfolios help give an idea of how you can adopt 

the template of a teaching portfolio to reflect your 

development as an instructor.  

Even for graduate students who aren’t going on the job 

market for another few years, The Teaching Portfolio 

can help orient the graduate student who is just 

beginning to teach or in the middle of his or her 

graduate teaching career. Start collecting your support 

material early and, with the help of Seldin’s work, enter 

the job market with confidence. 

 

 

 

 

 

 

 

http://www.unl.edu/gradstudies/current/teaching/tdp

